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ALBERTA SCHOOL BOARDS ASSOCIATION ZONE 2/3
— GENERAL MEETING

- Aboriginal learning data collection initiative (ALDCI). The reason that First Nation and Inuit
students need to declare their status yearly is because the data belongs to the family not the
school board and this allows them to choose whether that data stands or not. They are given the
option to choose it one year and not choose it the following year.

7. Zone Committee Reports:

7.1.

7.2.

7.3.
7.4.
7.5.

7.6.

Advocacy Committee Report - Paula Galenzoski, Margaret Border, Irene Sawyer, Anne Karczmarczyk —
No Report

Edwin Parr Report — Judy Lefebvre, Dana Kentner, Dale Karpluk

- Packages due March 16. Currently have received 16 submissions.

U of A Field Experiences Advisory Committee Report — Glenys Edwards — No Report

Edmonton Regional Learning Consortium (ERLC) Report — Justine Wright — No Report

Comprehensive School Health Report — Nancy Sand

- Thereis a provincial body that is still meeting. Nancy will be notified of the next meeting date. In
September we will have a presentation on comprehensive school health. After that point Zone will
make a decision regarding this committee.

Zone Language Report — Mario Gagné, Gemma Christie — No Report

8. Blanket Exercise — 1:00 p.m.
Natalie Bear - Teacher from Sacred Heart School, Wetaskiwin
Michael Benoit - Teacher from Ecole Mother d'Youville School, Beaumont
STAR Catholic Students

9. Board Sharing — Time permitting
This is an opportunity to share achievements, celebrations and challenges with other boards. Please provide our Secretary

Kim Ayers a brief outline of your message for our minutes.

10. Adjourn

Meeting Portion was adjourned by Trustee Lefebvre at 12:24. Blanket Exercise commenced following lunch.

Next Meeting
Annual General Meeting
April 27, 2018
St. Anthony Centre
9:30 a.m.

ASBA Zone 2/3
asbazone23@outlook.com



ASBA ZONE 2/3

BUSINESS & REPORTS




April 2018 Zone 2/3 Chair’s Report

- Y Fa e A
- V5. i 1f G | i | -
r-3 L N, AU T

[ 4 P
=g, e S
= . R ....Please !

Proposed Policy Process

We will have the final discussion on our Zone’s proposed policy process. Hopefully you have all
had the opportunity to review the final draft which includes the motions made at the last
meeting. Please be prepared to vote on the final draft as we will require the process at the May
Zone meeting. Thank you everyone for your attention, suggestions and wisdom as we worked
through this process to clarify understanding around proposed policies.

Edwin Parr Celebration

This year we are changing the venue of the Edwin Parr celebration. We will be holding the
event at the Chateau Louis Hotel and Conference Centre in Edmonton. (11727 Kingsway Ave)
(Phone#: 780-452-7770). Please ensure that all your board members and administration who
are planning to attend are aware of this change.

Our Zone meeting that day will also be held at the hotel conference centre with an afternoon
start time of 12:30 pm.

June Meeting

We need to decide if we would like to have a June Meeting this year. The date would be June
22, 2018 at the St Anthony Centre.

Upcoming Professional Development

April
ASBA Indigenous Advisory Circle
Charlene Bearhead, Sharon Morin

ASBA Presentation - Telling your story with meaning: The importance of governance in our
society, the relevance of elected school boards, ways to strengthen purpose and image of
school board trustees and what lies ahead.

Tash Taylor, School Boards Advisor, ASBA.

May —No PD this month



Upcoming Events

April 20-22, 2018

Alberta School Council Association
Conference & AGM Edmonton

April 27, 2018
Please note meeting location has returned
to the regular venue

Zone 2/3 Meeting
(Meeting to be held at St. Anthony’s Centre)

May 25, 2018
*please note this is an afternoon meeting —
Start time 12:30pm

Zone 2/3 Meeting
Chateau Louis Hotel and Conference Centre

May 25, 2018
6:00pm

Edwin Parr Celebration
Chateau Louis Hotel and Conference Centre

June 4-5, 2018

ASBA Spring General Meeting
Sheraton Hotel Red Deer, Alberta

July 4-8, 2018

CSBA Conference in Halifax, Nova Scotia

Upcoming Deadlines

April 27, 2018

Boards to submit any proposed emergent
policies to ASBA for Spring General Meeting in
June.

June 15, 2018

Zone Appreciation Award

September 21, 2018

Friends of Education Award

September 21, 2018

Honourary Life Membership Award

September 21, 2018

Public Engagement Award

September 21, 2018

School Board Innovation and Excellence
Award

Respectfully Submitted,

Colleen Holowaychuk, Chair, ASBA Zone 2/3 / 780-722-5370 / colleen.holowaychuk@eips.ca




ASBA ZONE 2/3
2018-2019 PROPOSED MEETING SCHEDULE

GENERAL MEETING ANNUAL MEETING

September 28, 2018 — St. Anthony Centre October 26, 2018 — St. Anthony Centre
November 23, 2018 — St. Anthony Centre

January 18, 2019 - St. Anthony Centre

February 22, 2019 — St. Anthony Centre

March 15, 2019 - St. Anthony Centre

April 26, 2019 — St. Anthony Centre

May 24, 2019** - Chateau Louis, 12:30 p.m.

June 21, 2019 — St. Anthony Centre

*MLA Advocacy Presentation — to be determined Date & Format
**Edwin Parr Awards Banquet — May 24, 2019 (Evening)

GENERAL INFORMATION

General Meetings will commence at 9:30 a.m.

Annual Meetings commence at 9:30 a.m.

MEETING LOCATIONS

St. Anthony Centre 10425-84 Avenue, Edmonton
Chateau Louis Hotel & Conference Centre 11727 Kingsway NW, Edmonton, AB



Zone 2/3 Proposed Policy Process
Zone 2/3 may forward up to 6 proposed policy positions sponsored by Board or Zone to the Association.

The forwarding of a proposed policy from Zone 2/3 to the ASBA for discussion at the FGM does not
necessarily mean approval or endorsement from the Zone, only that it has met the criteria and process as
outlined below and warrants support to have the proposed policy brought to the floor at the FGM for
discussion.

A call for proposed polices will be made annually in January and February. Zone will issue a reminder in
March.

Districts may work together when they have like ideas regarding a proposed policy.
All proposed policies must meet the ASBA Governance Policy 10 criteria.

All proposed policies will be presented, discussed and considered through Zone 2/3 at the April zone
meeting.

Presenting boards will then have the opportunity to rework or strengthen their proposed polices using the
feedback provided from the discussion on the floor. Feedback may assist the initiating Board to decide
whether to move forward with their proposal.

The proposed policies will then be brought to the May zone meeting at which time they will be voted on by
the membership as to whether or not they will be forwarded on to the ASBA PDAC.

The procedure will be as follows:

Step 1.
Each proposed policy be voted on individually regardless of how many are brought to Zone.
Only those accepted proposed policies with a majority vote will move forward to step 2.

Step 2.
Each Board will vote for up to 6 proposed policies and the top 6 will go forward to ASBA PDAC.

Step 3.
In the event of a tie, the final proposed policy position will be voted on to determine which proposed
policy moves forward.

Note:
A simple majority vote (50% plus one) is required based on one vote per board.

Criteria checklist to include with submission follows:



Zone Board Reps are encouraged to consider the following when reviewing proposed policies.

Please note the following must be included with your proposed policy upon submission.

Is the proposed policy:

O currently on the books or is there a related policy? Yes/No

0 a broad belief statement?
0 broader than your local context?
0 a guideline for future discretionary action?

0 something the ASBA President can speak to without contradicting other policies?
O consistent with ASBA Bylaws, Vision, Mission statements and mandate?

o respectful of the autonomy of School Boards?
O easy to understand?

0 background information supplied (if appropriate)?

0 having a seconding Board’s support?
0 Board motion included

Note this is not an exhaustive list — you may apply other criteria.

Timeframe:

November Zone environmental scan discussion to start the
thought process for possible ASBA policy
development

January/February Call for proposed policies

February Training on building a proposed policy may be
offered at Zone

March Reminder given to Board Reps (if unable to meet this

deadline, please bring 50 hard copies to the April meeting)

April (approximately 10 days prior to the Zone 2/3
meeting)

Proposed policies submitted to the Zone 2/3
Secretary

April Zone meeting

Initial review of proposed policies

May

Final Review and vote on top 6 to forward to ASBA
PEDAC

Approved by Zone 2/3 Motion
April 27,2018




ASBA Zone 2/3 Proposed Policies




MENTAL HEALTH ACCESS

BE IT RESOLVED... That funding be provided directly to school
boards to hire staff with mental health qualifications (e.g., mental

Mental Health health therapists) and that boards work within the Regional
Matters Collaborative Service Delivery approach to establish memorandums
of agreement to co-supervise such staff to ensure optimal service
delivery of mental health services.
Background provided by certain FTE to support their anticipated
sponsoring board “emotional /behavioral needs,” and they have

Alberta Education’s (2018) motto, “Mental
Health Matters” encapsulates the ministry’s
commitment to ensure promotion of mental
health through a proactive, collaborative
service delivery model in Alberta:

To be most effective, promoting mental health can be
part of a whole school approach, providing education
to children, youth and their families, creating
partnerships with community agencies, creating positive
school environments and policies that support mental
wellness.

Such a vision is enacted through the Regional
Collaborative Service Delivery approach:

A provincially led approach by Alberta Education in
partnership with Alberta Health (inciuding Alberta
Health Services), Alberta Children's Services and
Alberta Community and Social Services whose
purpose is to enable effective collaboration a local and
regional levels. Funding for RCSD is provided by the
Government of Alberta.

While RCSD has been an exemplary
mechanism for sharing many services (speech
and language, occupational, rehabilitation,
vision and hearing therapists), it has not been
as successful in mental health service delivery.

Across the 17 Alberta regions of RCSD,
partners have found that they plan for a

had to add, on average, 6 and 7 additional
staff members to address the burgeoning
needs in this area (RCSD Report 2014-2015).
Such a variance reflects increasingly high
caseloads for mental health staff, especially
mental health therapists. RCSD reports also
highlight how distance in rural and rural-urban
school jurisdictions exacerbates already
stretched mental health service providers who
are managing heavy caseloads.

Hence, there is 2 demonstrated need for
greater funding of mental health staff for all
Alberta school jurisdictions as staffing plans
do match staffing needs in the area of K-12
students’ emotional-behavioral needs.

Reasoning for the current proposed
policy

We provide one case study within our own
board that illuminates what we contend
other school jurisdictions are likely facing
when attempting to address the needs of
students with intensive mental health
needs.

We received an early morning call from the
RCMP about one of our high school students. The
RCMP Constable exiplained that the student had
stated online the evening before, “I am going to
shoot [a named student]. He is first.” They also




confirmed that the student had access to guns in his
home. Specificity of the threat (named target
and location) and access to weapons,
according to V'ITRA (Violent Threat and Risk
Assessment) criteria, meant that this student was
in “a moderate-high risk threat” situation. The
RCMP located the boy and took him to the local
detachment for questioning before anything
happened that morning.

Following questioning, the RCMP called the
VIRA partners (RCMP, Children’s Services,
District Staff, Mental Health) together to
collaboratively review results of the preliminary
police investigation and V"TRA protocol criteria to
plan for next steps for the youth’s safety and for
the community’s safety. That day, onr Mental
Health partner said that “they did not have
anyone that they counld send to join our 1'TRA
table.” We proceeded with the 1'TRA process
without Mental Health representation. This was
the second time this year that Mental Health was
not available in the way that is expected in
VTRA- 10 have a staff member available to
provide information and to assist with navigating
the mental health services needed by a student and
the school community.

In this particular sitnation, 1'ITRA partners
uncovered that this youth had developed a routine
of playing Xbox and chatting online and making
statements like “T am going to kill myself” or “1
will give you the ‘school shooter treatment’.” His
friends commented that he had begun naming
specific known friends who would get “the school
shooter treatment,” and afler a few weeks, he made
the direct, targeted threat to shoot a particular
Student in a specific school site.

This youth required mental health assistance as
part of bis safety plan for re-entry to school.
Becanse no Mental Health representative was at
the table, we were left with gaps in this plan. To
rectify those gaps, school district staff investigated

and navigated the mental health system on behalf
of the family. While this may seem like an easy
process, depending on who is reached at Alberta
Health Services, there is often difficulty with
obtaining patient information and/ or someone who
is willing to expedite the clinical intake process.

This example illuminates common
problems with mental health service
delivery within Alberta school
jurisdictions:

e Mental health is often interwoven in
school jurisdictions’ case studies and is
made the responsibility of the school
jurisdiction’s responsibility.

e A highly specialized mental health staff
member is needed to create safety
plans for students in crisis.

e RCSD is a good mechanism for
partners to collaborate and assist each
other by leveraging expertise and
resources.

e Mental Health partners are often not
available to meet during crises with
partners or send someone who cannot
share information.

Mental Health Mattets

Given the need to improve mental
service delivery, we are advocating for
boards to be provided with direct
funding from the Alberta government to
hire their own mental health staff and to
work within the RCSD mechanism
through memorandums of agreement to
ensure optimal mental health service
delivery as envisioned by the province.



Proposed Policy Position for ASBA
Submitted by Fort McMurray Public School to Zone 2/3

Be it resolved that: ASBA will immmediately strike an Ad Hoc committee, comprised mainly of
members from the floor (including trustees and member board staff), to develop and conduct a
comprehensive survey to be completed by its member boards, and use the data collected to
determine alignment with the Foundational Statements and strategic goals, and review the
priorities and direction of the association.

Background:

The Alberta School Boards Association has been the parent organization of local school boards
across the province since 1907 with the mission of Promoting Excellence In Public Education by
fully supporting member boards. Recently we believe we have seen the organization veer off
that path, straying from being a member driven organization:

1.

2.

The superintendent salary report was authored and released without consultation
from the members and when rational
was requested satisfactory answers have not been forthcoming, including such
details as to ‘who’ requested the report and what the costs were to have the
report done.
Over the last couple of years, it seems that PDAC is limiting voice in policy by
preventing or not allowing the member boards to discuss and debate with their
trustee colleagues on matters of great importance to them.
The organization ceased some time ago supplying services for bargaining and
over time appears to have weakened the bargaining power of local boards.
For boards, the government, through TEBA is directly eroding local
autonomy by taking away our ability to bargain wages with our
employees. With cooperation from and perhaps even endorsement from
ASBA (but not from member boards), TEBA has broadened its mandate
since its inception.
Recently the organization sent out notice that the provision of legals services to
member boards would cease immediately.
This dealt a massive blow to boards across the province both in terms of
expertise and increased costs. Legal services were part of the budget
adopted by the member boards and as such should not be altered without
consultation, discussion and adoption by the member boards.



Proposed Policy submitted by St. Albert Public Schools

BE IT RESOLVED... that the Alberta Government adequately fund programming for students
who are English Language Learners (ELL) by:

e Reinstating the maximum length of funding support to seven years, and
e Increasing the current funding allocation rate.

Background provided by the sponsoring board
Profile of English Language Learners

English Language Learners (ELL) are students who first learned to speak, read and/or write a
language(s) other than English and whose level of English language proficiency precludes them
from full participation in learning experiences provided in Alberta schools. ELL students may
have recently (im)migrated to Canada or may have been born in Canada and live in homes in
which the primary language is not English.

In recent years, the number and diversity of ELL students in Alberta has increased significantly.
Many families have (im)migrated to Alberta to find employment and the parents hope that their
children will acquire English language proficiency and achieve a senior high school diploma.
These families have found jobs in many Alberta urban and rural communities. In fact, Statistics
Canada census data shows 207,790 people immigrated to Alberta from other countries over the
last census period, from 2011 to 2016 (French, 2017).

Although ELL students are classified as a general group, there is a high degree of diversity
among students. Like all students, English language learners are each unique, with their own
experiences, abilities, knowledge and learning preferences. In addition to coming from a
different language background, ELL students often come from different cultural, social and
political backgrounds. Each ELL student will be different from the next and require different
accommodations and cultural awareness.

Furthermore, it is important to understand that various factors can influence the acquisition of
English as an additional language, such as:

o social environment

learning environment

personal characteristics and traits

skills, strategies, and abilities

previous experiences (Alberta Education, 2017).

Programming

Effective instruction for English language learners needs to both support achievement of grade-
level learning outcomes and promote language acquisition. Programming, however, also
includes building cultural connections and supporting emotional well-being. Based on the
diversity of the ELL population, there is no “prescriptive time-certain ELL program” rather there
are a variety of interventions and supports that may be implemented to effectively support an
ELL student’s learning and social/emotional needs.



Supporting Language Acquisition

When ELL students are integrated with their English-speaking peers, they are able to work on
language and concept development in all subject areas. English language proficiency is,
however, not simply a by-product of other classroom learning. Specific formal instruction in
speaking, reading and writing in English is essential (Alberta Education, 2009).

An English language learner develops both social language and academic language. Two
theorized types of language skills are basic interpersonal communicative skills (BICS) and
cognitive academic language proficiency (CALP). The differences between the two skill sets
support the need for seven years of ELL funding. Specifically, academic language which takes
longer to acquire is necessary in order for students to engage in cognitively demanding
academic and career related tasks. School jurisdictions require the funding to offer seven years
of ELL programming supports to ensure that ELL students are reaching proficiency in academic
language. As Alberta’s population diversifies, it is essential that school jurisdictions are funded
to support all students’ abilities to fully participate in the workforce and civil society.

The Table 1 is adapted from the Alberta Education (2017) resource, Understanding the
Acquisition of English as an Additional Language, and it demonstrates the clear distinctions
between BICS and CALP language acquisition.

Table 1
Basic Interpersonal Communicative Skills  Cognitive academic language proficiency
(BICS) (CALP)
generally develops more quickly generally develops more slowly
is used to communicate basic needs, is used to communicate and understand
opinions, thoughts, and ideas abstract concepts, theories, and ideas;

specific and technical information; and
metaphors, analogies, humour, innuendo,
and sarcasm

is used in social environments is used in academic classrooms and/or work
environments

uses high-frequency vocabulary uses low-frequency vocabulary

uses simple language structures uses complex language structures, such as
passive voice

is context embedded (i.e., meanings are is context reduced (i.e., meanings are

concrete and supported by cues, such as abstract and cues are not readily available)

gestures, objects, and actions)

is used to communicate about concrete is used to communicate about abstract

objects, actions, and topics concepts, ideas, opinions, and theories

is often (but not always) used in low-pressure
environments

Supporting a Sense of Belonging and Connection

In addition to supporting language acquisition, effective programming for ELL students and
families also includes fostering a sense of belonging and connection. These supports may



include cultural awareness training for staff, translation services for families, multicultural
materials in the schools, home liaisons workers and specialized counseling supports. These
supports also require financial resources.

Funding

Please note that although most Alberta Education programming resources refer to English Language Learners (ELL), the Funding Manual for School
Authorities continues to use the phrase English as a Second Language (ESL).

English as a Second Language (ESL) funding is claimed for children/students who require
additional English language supports and instruction to achieve grade level expectations in
English and other subject areas. Financial support is determined by a formula that calculates
the total ESL funding based on the product of the allocation rate (current $1178.10) and the total
number of eligible ESL students. Currently, funding is available for a maximum of five years. In
support of funding, an annual assessment of student’s language proficiency must be completed
and retained on file.

The number of years that ESL students are eligible for funding has changed significantly over
the last two decades. In 2001-2002, there was no reference to a limit on the number of years an
ESL student could receive funding in the Funding Manual for School Authorities. In 2004-2005,
Alberta Education increased the ESL allocation rate and, at that time, introduced the ESL five-
year funding cap as part of the Renewed Funding Framework. At that time, ESL advocates
argued that a time-limit imposed on ESL funding undermines cognitive academic language
acquisition, which is necessary for long-term success (see ATA, 2004-2005). In 2004-2005,
Alberta Education also introduced enhanced ESL for support services for immigrant students
who lacked both formal schooling and safe family and community environments (such as in war
torn countries prior to coming to Canada). In 2006-2007, Alberta Education increased ESL
funding to a maximum of seven years. The increase to seven years was widely supported
across the province. Effective September 2011, the enhanced ESL support was discontinued.
In 2013-2014, Alberta Education re-introduced the five-year funding cap. It was reported that
the decrease from seven to five years resulted in an $8 million funding reduction ($84 million to
$76 million) (CBC, 2013). In addition to the five-year cap, Table 1 shows that the ESL allocation
rate has been static ($1178.10) since 2012-2013.

Table 1
Year ESL Funding Per Student Maximum number of years funded
Allocation

2001-2002 ($722 None identified in the funding manual
2002-2003 ($722 None identified in the funding manual
2003-2004 ([$736 None identified in the funding manual
2004-2005 ($1020 Five Years

2005-2006 ($1040 Five Years

2006-2007 [$1061 Seven Years

2007-2008 ($1093 Seven Years

2008-2009 [$1143 Seven Years

2009-2010 ([$1155 Seven Years

2010-2011 [$1155 Seven Years

2011-2012 ([$1155 Seven Years




2012-2013 ($1178.10 Seven Years
2013-2014 [$1178.10 Five Years
2014-2015 ($1178.10 Five Years
2015-2016 ([$1178.10 Five Years
2016-2017 ($1178.10 Five Years
2017-2018 ($1178.10 Five Years
2018-2019 [$1178.10 Five Years

The current funding for ELL students is insufficient to support the diversity and complexity of
both language acquisition and social-emotional needs. In 2006, the Howard Research report
stated that “a more flexible approach needs to be developed to determine appropriate level of
funding to match level of proficiency in English that also takes into account other

influencing factors such as socioeconomic status, years of prior formal schooling, and
proficiency in first language.” The recommendation for an adequate and flexible funding
approach is, perhaps, even more relevant in the 2018 context.

Current ASBA Policy

We ask that the ASBA both reaffirm and add specificity to the following ASBA policy statement,
in support of the growing number of English Language Learner (ELL) students in Alberta.

Programs 13-1

Support for ELL students: The provincial government should support English Language Learner
(ELL) students adequately, ensuring that the extensive needs of ELL students, including
foreign-born students, are supported. Additionally, the provincial government, in consultation
with the Alberta School Boards Association, should work towards maximizing services and
supports including engaging relevant public-sector stakeholders in order to optimize supports to
ELL populations.

Support Documents

Alberta Education (2017). Programming Information: Understanding the acquisition of English
as an additional language.

Alberta Education (2009). Supporting English as a Second Language Students: Promising ESL
strategies in Alberta.

ATA (2004-2005). Funding cap for ESL must go, says Calgary Board. ATA News, vol. 39 (17).

CBC (2013). Alberta trims funding for English as a Second Language programs. March, 19,
2013.

French, J. (2017). Edmonton school districts challenged by increase in English-lanquage
learners. Edmonton Journal, October 30, 2017.

Government of Alberta (2016). Making a difference: Meeting diverse learning needs with
differentiated instruction.



http://www.learnalberta.ca/content/eslapb/documents/understanding_the_acquisition_of_english_additional_language.pdf
http://www.learnalberta.ca/content/eslapb/documents/understanding_the_acquisition_of_english_additional_language.pdf
https://education.alberta.ca/media/1477344/supporting-esl-students-promising-esl-strategies-in-alberta.pdf
https://education.alberta.ca/media/1477344/supporting-esl-students-promising-esl-strategies-in-alberta.pdf
https://www.teachers.ab.ca/Publications/ATA%20News/Volume%2039/Number%2017/In%20the%20News/Pages/Funding%20cap%20for%20ESL%20must%20go.aspx
https://www.teachers.ab.ca/Publications/ATA%20News/Volume%2039/Number%2017/In%20the%20News/Pages/Funding%20cap%20for%20ESL%20must%20go.aspx
http://www.cbc.ca/news/canada/edmonton/alberta-trims-funding-for-english-as-a-second-language-programs-1.1372860
http://www.cbc.ca/news/canada/edmonton/alberta-trims-funding-for-english-as-a-second-language-programs-1.1372860
http://edmontonjournal.com/news/local-news/edmonton-school-districts-challenged-by-increase-in-english-language-learners
http://edmontonjournal.com/news/local-news/edmonton-school-districts-challenged-by-increase-in-english-language-learners
http://edmontonjournal.com/news/local-news/edmonton-school-districts-challenged-by-increase-in-english-language-learners
https://education.alberta.ca/media/384968/makingadifference_2010.pdf
https://education.alberta.ca/media/384968/makingadifference_2010.pdf

Howard Research & Management Consulting Inc (2006). Review of ESL K-12 Program
Implementation in Alberta: Final Report.

Submitted by St. Albert Public School District No. 5565 (Zone 2/3)


http://www.assembly.ab.ca/lao/library/egovdocs/2007/aled/158128.pdf
http://www.assembly.ab.ca/lao/library/egovdocs/2007/aled/158128.pdf
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ASBA President’s Zone Report

April, 2018

It has been an incredibly busy spring, and ASBA has been heavily engaged on a number of fronts:

Indigenous Governance Workshop

March 7" — ASBA was fortunate to secure nationally recognized expertise in Indigenous
governance in Satsan, to present a full day workshop on Indigenous governance. The session ran
from 8:30 — 8:00 PM, and included the history of relevant legislation, advancements in
Indigenous governance, and current realities. It was attended by ASBA’s Indigenous Advisory
Circle, zone directors, alternates, and zone chairs. The feedback indicated that the session was
extremely helpful. Extensive materials were circulated to attendees, who were encouraged to
use them within their own zones.

ASBA’s Indigenous Advisory Circle, the only one of its kind in Canada, has already been well
utilized, with members attending some zone meetings at the invitation of the zone.

Budget — At its March Board of Directors meeting, ASBA approved a draft budget, and prepared
and circulated a Budget and Bylaws Bulletin on April 4. ASBA will utilize a live webinar,
scheduled for late April. The budget will presented live, with the ability to ask questions and
have them answered in real time. Additionally, the session will be recorded and available for use
subsequent to the presentation. Finally, there will be a Q and A section on the website, in which
any questions needing answering can be answered after the session and before SGM.
Additionally, any zone who ma y want a presentation by ASBA may ask for one, please do so.
This will not be done (as has been the case in the past) unless requested, as it is hoped that the
webinar will be superior.

ESA submission — ASBA forwarded a submission on Education Service Agreements, based on
previous input and submissions, by the required deadline

MGA submission — ASBA forwarded a submission on the MGA by the required deadline

Superintendent Compensation Review — At the tabling of the provincial budget on March 22,
Minister Ceci indicated that the review of public sector executive compensation would continue
with the completion of the review of the K-12 system, and would also review compensation of
post -secondary executives. ASBA CEO Suzanne Polkosnik and | met with Minister Eggen and
Chief of Staff Henry to advocate for local discretion with respect to compensation, for guidelines
rather than caps, and for the ability to apply an override mechanism if needed. Additionally,
resolution of outstanding contracts was urged.

On April2nd, Suzanne Polkosnik met with Gene Williams to further discuss this issue, and to
shape the process going forward. Gene indicated that 21 chief-chair pairs would be
interviewed, and that the four metro boards would be part of the process. He asked for input
regarding the configuration of the remaining boards. Suzanne indicated that the board of



directors members (less metros to avoid duplication), should also be used. Additionally, the
remainder should represent equally the provincial demographic of metro, urban, rural, public,
separate, Francophone, as well as gender balance. Those not selected for an interview will
complete a survey. As this is AB Ed’s process, they will control the communication on this
initiative. All contracts have been reviewed, and a report will be forthcoming by the end of
April. Again, Suzanne advocated for local autonomy, guidelines as opposed to caps, and an
override mechanism and for an expeditious resolution of outstanding contracts.

| participated in an Alberta Party forum on public education on the 29%" in Calgary, ACSTA, ASBA,
Private and Independent, and Charter schools were represented. The recording is available on
the AB Party Hawkwood website.

Suzanne Polkosnik and | represented ASBA at an AB Ed Provincial Brokering Advisory Committee

meeting in Edmonton on April 5 At this meeting, three prototype models were reviewed (1 —

current model, 2 — single website with opt in as needed by boards, and 3 — centralized model

with greater by in required). These were presented as high level, general models. Principles for

acceptability include the following:

1. Any model must be voluntary, with opt in to whatever extent deemed appropriate by a
board

2. Be creative and forward thinking

3. Focus on system benefits and opportunities

At this point, post - secondary institutions will not be part of this offering, but will perhaps be
included at a later date. There was discussion regarding who would receive any monetary
benefit/rebate — the province, or the jurisdiction directly. This is yet to be determined. It is likely
that there will be an opportunity to provide further input into a proposed model.

Alberta Education Business Plan consultation group — This group met initially in August, as a
follow up to the Bill 28 consultations. Attendees include CASS, ASBOA, and ASBA. A follow up
meeting was held with ASBA on April 13t", There was agreement that this work should continue,
and that going forward, should include all partners in the room together. It is expected that AB
Ed will utilize the September Zone meetings for school board consultation on the 2019-2022
Education Business Plan. It was noted that there was agreement that there must be alignment
between the Assurance initiative and the Education Business Plan. All were in agreement that
this was both desirable and likely. We emphasized that local autonomy must be reflected in how
the Education Business Plan is realized at local boards.
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Teaching Quality Standard

Teaching Quality

Standard

Whereas

Alberta’s teachers, students, parents, educational leaders,
and members of the public have a strong will to ensure
all Alberta students have access to quality learning
experiences that enable their achievement of the learning
outcomes outlined in programs of study.

Whereas

Alberta teachers provide inclusive learning environments
in which diversity is respected and members of the school
community are welcomed, cared for, respected and safe.

Whereas

Alberta teachers play a fundamental role in establishing

the conditions under which the learning aspirations and
the potential of First Nations, Métis and Inuit students

will be realized.

Whereas

quality teaching occurs best when teachers work together
with other teachers in the common interest of helping
all students succeed in diverse and complex learning
environments.

Whereas

the Zeaching Quality Standard provides a framework

for the preparation, professional growth, supervision and
evaluation of all teachers.

Whereas

students, parents and other partners in education should
be confident that Alberta teachers demonstrate the
Teaching Quality Standard throughout their careers.

Whereas

it is important to recognize the value of a consistent
standard of professional practice for all teachers in the
province.
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Teaching Quality Standard

1 « In the context of this document:

(a) “competency” means an interrelated set of
knowledge, skills and attitudes, developed over
time and drawn upon and applied to a particular
teaching context in order to support optimum
student learning as required by the Zeaching

Quality Standard;

(b) “inclusive learning environment” means a
classroom, school, on-line learning environment or
other educational setting structured to anticipate,
value and respond to the diverse strengths and needs
of all learners;

(c) “indicators” means actions that are likely to lead
to the achievement of a competency and which,
together with the competency, are measurable and
observable;

(d) “local community” means community members
who have an interest in education and the school,
including neighbouring Métis settlements, First
Nations and other members of the public;

()

(f)

(g)

(h)

“school authority” means a public school board,
separate school board, Francophone regional
authority, charter school operator or accredited
private school operator;

“school community” means students, teachers and
other school staff members, parents/guardians and
school council members;

“school council” means a school council established
under the School Act, or a parent advisory council
established under the Private Schools Regulation;

“student” means, for the purpose of this standard,
an individual enrolled in a school or required by law
to attend, and includes a child younger than 6 years
of age who is enrolled in an early childhood services
program;

“teacher” means an individual who holds a
certificate of qualification as a teacher issued
under the School Act.

2 « The Teaching Quality Standard:

Quality teaching occurs when the teacher’s ongoing analysis of the context, and the teacher’s decisions

about which pedagogical knowledge and abilities to apply, result in optimum learning for all students.

3- All Alberta teachers are expected to meet the
Teaching Quality Standard throughout their
careers. In any given context, reasoned
professional judgment must be used to
determine whether the Teaching Qualiry
Standard is being met.

4,

The Teaching Quality Standard is described

by the following competencies and indicators:
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Teaching Quality Standard

Fostering Effective
Relationships

1 = A teacher builds positive and productive
relationships with students, parents/guardians,
peers and others in the school and local
community to support student learning.

Achievement of this competency is demonstrated
by indicators such as:

(a) acting consistently with fairness, respect
and integrity;

(b) demonstrating empathy and a genuine caring
for others;

(c)  providing culturally appropriate and meaningful
opportunities for students and for parents/guardians,
as partners in education, to support student
learning;

(d) inviting First Nations, Métis and Inuit parents/
guardians, Elders/knowledge keepers, cultural
advisors and local community members into
the school and classroom;

(e) collaborating with community service professionals,
including mental health, social services, justice,
health and law enforcement; and

(f)  honouring cultural diversity and promoting
intercultural understanding.

Engaging in Career-Long
Learning

2.

(a)

(b)

(©)

(d)

()

()

A teacher engages in career-long professional
learning and ongoing critical reflection to
improve teaching and learning.

Achievement of this competency is demonstrated
by indicators such as:

collaborating with other teachers to build personal
and collective professional capacities and expertise;

actively seeking out feedback to enhance
teaching practice;

building capacity to support student success in
inclusive, welcoming, caring, respectful and safe
learning environments;

seeking, critically reviewing and applying
educational research to improve practice;
enhancing understanding of First Nations, Métis

and Inuit worldviews, cultural beliefs, languages
and values; and

maintaining an awareness of emerging technologies
to enhance knowledge and inform practice.
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Teaching Quality Standard

Demonstrating a
Professional Body
of Knowledge

3 = A teacher applies a current and comprehensive
repertoire of effective planning, instruction, and
assessment practices to meet the learning needs of
every student.

Achievement of this competency is demonstrated
by indicators such as:

(a) planning and designing learning activities that:

* address the learning outcomes outlined in
programs of study;

e reflect short, medium and long range planning;

* incorporate a range of instructional strategies,
including the appropriate use(s) of digital
technology, according to the context, content,
desired outcomes and the learning needs of
students;

e ensure that all students continuously develop skills
in literacy and numeracy;

* communicate high expectations for all students;

* foster student understanding of the link between
the activity and the intended learning outcomes;

e consider relevant local, provincial, national and
international contexts and issues;

* are varied, engaging and relevant to students;

build student capacity for collaboration;

* incorporate digital technology and resources,
as appropriate, to build student capacity for:

- acquiring, applying and creating new knowledge;
- communicating and collaborating with others,
- critical-thinking; and

- accessing, interpreting and evaluating
information from diverse sources;

(b)

(0

consider student variables, including:

- demographics, e.g. age, gender, ethnicity,
religion;

- social and economic factors;
- maturity;
- relationships amongst students;

- prior knowledge and learning;

cultural and linguistic background;
- second language learning;

- health and well-being;

- emotional and mental health; and

- physical, social and cognitive ability;

using instructional strategies to engage students
in meaningful learning activities, based on:

* specialized knowledge of the subject areas they
teach;

¢ an understanding of students” backgrounds,
prior knowledge and experiences;

¢ a knowledge of how students develop as learners;

applying student assessment and evaluation practices
that:

* accurately reflect the learner outcomes within
the programs of study;

generate evidence of student learning to inform
teaching practice through a balance of formative
and summative assessment experiences;

provide a variety of methods through which
students can demonstrate their achievement
of the learning outcomes;

* provide accurate, constructive and timely feedback
on student learning; and

support the use of reasoned judgment about the
evidence used to determine and report the level
of student learning.
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Teaching Quality Standard

Establishing Inclusive
Learning Environments

4 = A teacher establishes, promotes and sustains
inclusive learning environments where diversity
is embraced and every student is welcomed,
cared for, respected and safe.

Achievement of this competency is demonstrated
by indicators such as:

(a) fostering in the school community equality and
respect with regard to rights as provided for in
the Alberta Human Rights Act and the Canadian
Charter of Rights and Freedoms;

(b) using appropriate universal and targeted strategies
and supports to address students’ strengths,
learning challenges and areas for growth;

(c) communicating a philosophy of education
affirming that every student can learn and be
successful;

(d) being aware of and facilitating responses to the
emotional and mental health needs of students;

(e) recognizing and responding to specific learning
needs of individual or small groups of students
and, when needed, collaborating with service
providers and other specialists to design and
provide targeted and specialized supports to
enable achievement of the learning outcomes;

(f) employing classroom management strategies that
promote positive, engaging learning environments;

(g) incorporating students’ personal and cultural
strengths into teaching and learning; and

(h) providing opportunities for student leadership.

Applying Foundational
Knowledge about First
Nations, Métis and Inuit

5 = A teacher develops and applies foundational
knowledge about First Nations, Métis and Inuit
for the benefit of all students.

Achievement of this competency is demonstrated
by indicators such as:

(a) understanding the historical, social, economic,
and political implications of:

* treaties and agreements with First Nations;

* legislation and agreements negotiated with
Meétis; and

¢ residential schools and their legacy;

(b) supporting student achievement by engaging
in collaborative, whole school approaches to
capacity building in First Nations, Métis and
Inuit education;

(c) using the programs of study to provide
opportunities for all students to develop a
knowledge and understanding of, and respect for,
the histories, cultures, languages, contributions,
perspectives, experiences and contemporary
contexts of First Nations, Métis and Inuit; and

(d) supporting the learning experiences of all students
by using resources that accurately reflect and
demonstrate the strength and diversity of First
Nations, Métis and Inuit.
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Teaching Quality Standard

Adhering to Legal
Frameworks and Policies

6 = A teacher demonstrates an understanding of
and adherence to the legal frameworks and
policies that provide the foundations for the
Alberta education system.

Achievement of this competency is demonstrated
by indicators such as:

(a) maintaining an awareness of, and responding in
accordance with, requirements authorized under
the School Act and other relevant legislation;

(b) engaging in practices consistent with policies and
gaging in p p
procedures established by the school authority; and

(c) recognizing that the professional practice of a
teacher is bound by standards of conduct expected
of a caring, knowledgeable and reasonable adult
entrusted with the custody, care or education
of students.
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Alberta Education, Office of the Registrar
2nd Floor, 44 Capital Boulevard Building
10044 - 108 Street
Edmonton, Alberta T5J 5E6
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